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ABSTRACT

This action research project examined the impact of explicitly teaching reading
comprehension strategies to a group of second graders from a private school located in
Bogotá. Information gathered proved the positive effect that has the explicitly teaching in
order to foster comprehension.
The strategies applied were: Mental Images, Schema and Questioning. Data analyzed
included students‟ work, a survey to know students‟ perception about reading and DRA tests
to identify students‟ reading comprehension level.
Findings showed that the constant modeling, guidance and use of the reading strategies
helped second grade students to understand and they read in a more accurate way.

Key Words: Reading comprehension, Explicit teaching, Reading Strategies.

INTRODUCTION

Reading is an important skill that needs to be developed in children in order for them to
understand information and learn in general. If a good reading process is not accurately
carried out in the early years, this might become a problem later in the elementary and
secondary years. Throughout the scholar life some students may have problems trying to
understand what they read and feel that reading is a boring activity, and someone who does
not develop interest and love for reading at early ages will probably turn into an unhappy
reader. Reading should be carefully taught because it has a key role in student‟s life and if
they do not feel engaged with it; they will experience failure to read during the school years.
According to Musti-Rao et al (2007) this issue might also reduce a persons‟ chance of
success in school and life.

The process of learning to read includes components such as decoding and
comprehension. Often, most of the reading instructions are mainly focused on teaching
decoding skills; this is, guiding students to become fluent decoders that recognize the
relationship between printed letters and sounds. However, it is important to consider that
students also need to be taught to comprehend what they read and to interact with the texts
they read. According to Pearson (2002) comprehension requires the same amount of direct
instruction and teaching time. In addition, traditional practices in the area of reading
instruction are oriented towards the assignment of several tasks, checking reading
comprehension through literal questions, without showing students how to monitor their
reading, how to apply strategies in order to understand the information presented and without
providing opportunities for students to interact with the text and share their thinking.
In order to teach students to comprehend a text, there should be explicitly teaching of
reading strategies. Explicit instruction means that teachers show students how to apply some
strategies in order to understand, how to fix some problems such us getting lost while reading
and how to monitor the entire reading. There are several reading strategies that can be
modeled and practiced with students in order to help them to understand a text better. Keene
et al (2008) sustains that the research is now clear that instruction that actively engage

students in asking questions, identifying important ideas, making connections, creating
mental images improves comprehension. (p.27).
This Action Research Project took place in a private school with a high socioeconomic profile in Bogota, Colombia. It is a school with full English immersion. Most of the
students have had opportunities to travel abroad, participate in summer camps, and school
sponsored international education programs which emphasize the English language. The
classroom population ranges from twenty to twenty four students. There are usually three
groups per grade. In the particular group that was chosen for this study there are 24 students.
The research was carried out in order to investigate the effects of teaching explicitly
reading comprehension strategies to second grade students. After several sessions of
teacher‟s teaching, modeling and practicing the strategies, students worked by pairs and on
their own previous to final assessment.
This study showed how making a shift in the reading instruction by teaching explicitly
comprehension and implementing strategies contributed students to become more
independent and strategic readers.

PROBLEM DESCRIPTION

One common problem in reading is related to the fact that some students are able to
decode the words accurately and even be fluent. However, the comprehension of the texts
does not necessarily happen and the level of attention or interest breaks for some reason. On
the other hand, the complexity of the text, the unknown vocabulary and the lack of awareness
about the mental processes students should follow in order to achieve good results in reading;
are some aspects that should be taken into account to understand why students struggle with
reading and disengage easily.
In second grade, there is a strong emphasis in developing reading skills. Students
should read fiction and non fiction books and show evidence of their comprehension of the
information presented. Most of the material used to work reading comprehension, consist on
a series of books with several stories that have at the end, a box with a string of questions
about the story. Although most of the stories contain interesting topics for children; the
questions to check comprehension are very literal and do not foster opportunities for students
to show their understanding in a deeper way.
Often, students reading comprehension is frequently assessed without providing them
with explicit instruction of reading comprehension strategies and most of the time they are
asked to answer questionnaires, fill out worksheets and doing assessments.
In order to achieve good comprehension in students there should be an effective
instruction. When students present a poor performance in reading, it can be related to the fact
that they lack of some strategies that could help them to comprehend a text more efficiently
and to monitor and self-correct some mistakes that might happen while reading.

AREA OF FOCUS STATEMENT

The purpose of this study was to analyze the effects of teaching reading comprehension
strategies explicitly to a group of second graders. This area of focus responds to my concern
in making a shift in the way that reading instruction was carried out in the classroom and
because I consider important to seek for effective ways that help students to become
independent, strategic, and thoughtful readers that have a better understanding of the
information they are exposed to.

Taking into account these concerns, throughout this study, the following question will be
explored:

RESEARCH QUESTION

What are the effects of teaching reading comprehension strategies explicitly to second grade
students from Colegio Nueva Granada?

RESEARCH OBJECTIVES

General Objective

To analyze the effects of teaching reading comprehension strategies explicitly to second
grade students.

Specific Objectives

1. To describe how students feel about using reading comprehension strategies to
understand the texts.
2. To determine how the explicit teaching and use of reading comprehension strategies
affects students‟ attitudes towards reading.
3. To identify the pros and cons of teaching reading strategies explicitly to second
graders.

CHAPTER 2
BACKGROUND

In order to support this research project, some authors, articles and studies were searched to
get ideas and to find out what has been done lately in the area of reading comprehension.

In a study carried out at Pablo VI school located at La Calera Colombia, Suesca (1999) found
out that 5th grade students face problems when reading basically because since second grade
they are taught to practice questioning throughout memorization activities but they are not
able to analyze or interpret texts and when students try to speak or show what they learned in
their own words, they failed. The researcher observed that from second grade, students only
work with memorization and repetition which leads to create passive students. Students only
read linguistic signs but they are not able to infer or analyze its content and they can identify
main ideas but when they try to express them with their own words they failed. The
researcher states that it is necessary to stimulate students in order to interpret the texts they
read fostering thought operations such as: classification, comparison, interpretation,
questioning and conclusions. And he concludes saying that students should be taught to read
with meaning, being able to interpret what they read in order to have joy for learning,
curiosity, critical thinking and argumentation

A study carried out by Eilers et al (2006) proved the effectiveness of explicit
instruction of metacognitive comprehension strategies. Some first grade students were
required to activate and use prior knowledge to make text-to-self, text-to text, and text-toworld connections while reading. The results indicated that first-grade students' reading
comprehension improved due to the explicit instruction in reading comprehension at the same
time that the students learned to decode the words.

On the other hand, Parker et al (2007) suggest that children may have a better
understanding of the texts throughout the teaching of comprehension strategies, especially
learning to question about the texts they read or others read for them. The study was

conducted at several schools in London in Key Stage 2. The authors focused on observing to
what extent teachers helped children to interrogate a text and how they interpret what they
read. The preferred method of teaching observed was the direct question, and they realized
that teachers provide few opportunities to encourage students to ask questions about the text
and what the text relates to them; confirming the role of the pupil as a passive one and
making of reading a practice which conducts a rapid exchange of plane questions and
answers.
Chrapcynski (2009) explored the most effective methods for teaching reading
comprehension to primary level students. The researcher gathered and reviewed several
articles extracted from the database search EBSCOhost and did a critical analysis of the
literature related to reading comprehension. The researcher drew the attention to the fact that
teaching explicit metacognitive strategies to primary level students, was one of the more
efficient ways to have a positive effect in students reading comprehension achievement.
Ruiz (2011) a student from La Salle University, conducted a study at Escuela
Colombiana de Ingenieria Julio Garavito, called “cognitive and metacognitive strategies for
developing critical reading”. The purpose of the study was to implement some strategies
within a group of 26 students, in order to help them, have an active role within their reading
process. The researcher applied a diagnosis at the beginning of the course and after analyzing
the results, the researcher found out that most of the students did not have clear objectives
when they read and that they did not interact with the texts, showing a very low performance
in reading. Therefore, the researcher implemented some reading comprehension strategies
and after the workshops, the researcher interviewed three students in order to know their
perceptions. The results showed that the implementation of the strategies helped students to
improve their skills to do critical readings. The researcher concluded the study stating that
students need to be taught explicitly with reading comprehension strategies and that if
students do not perform good at reading, is because they are asked to do different tasks
without being provided with a good guide. Furthermore, the findings of the study suggest that
more investigation in the area of reading comprehension strategies should also be considered
for other contexts, in order to enhance the teaching and learning processes.

The results of the investigations already mentioned, confirm the difficulties students might
have to establish an active role in the reading process. Students lack of skills and strategies to

comprehend and without these, reading turns into a complex activity. The strategies can be
taught and learnt through practice and this can improve the way students help themselves to
understand better, to plan, and to monitor the way they learn.
According to Oxford (1990 ) learning strategies are considered one of the most crucial factors
that will determine how well students will learn. Similarly, Pearson (1982) asserts that
“strategy instruction helps students develop strategies for self-regulate and cope with
comprehension tasks in their school lives” (p.194).
Teaching reading then is also a question of teaching learning strategies that allow students to
comprehend and to enjoy the readings they do.

THEORETICAL FRAMEWORK

This theoretical framework will be organized thematically. The main topics considered in this
study are: a) The reading process, b) Phases of reading, c) Approaches to reading, d) Factors
that determine skillful readers and struggling readers, e) Reading comprehension, f) Learning
Strategies g) Making strategies explicit and finally h)Reading Strategies.
Several experts on the topic have provided valuable ideas to understand the process of
reading, and how this can be taught effectively in order to help students to succeed when
reading.
The Reading Process

Reading is a process where meaning is constructed from a written text. In Perfetti words
(1995), “reading is thinking guided by printing” (p.111). By reading one person is able to get
new concepts and knowledge which at the same time boost the ability to build interpretations,
have a better schema and make valuable conclusions about the world and life in general.
The process of learning to read goes from the simple decoding of words to higher
process of cognitive functions. Anderson (1985) states that “reading like playing a musical
instrument, is not something that is mastered once and for all at a certain age. Rather, it is a
skill that continues to improve through practice” (p.27). This process requires the domain of
several cognitive operations such as analysis, comparing, inferring, building expectations,

predictions, dialogues, reflections, among others. However, students are not always able to
reach good levels of reading comprehension because they do not develop all the necessary
skills to process and understand the information they read. Reading is a complex task and
requires lots of attention and strategies that will help students to become proficient readers.

In the report of the commission on reading; Anderson et al (1985) defined reading as
“the process of constructing meaning from written texts. The text and the knowledge
possessed by the reader act together to produce meaning and good readers are the ones that
skillfully integrate information in the text with what they already know” (p. 18). It is also
appropriate to consider Harste´s view (1985), which states that “Reading is a transaction
between the reader and the text in a specific context that results in the creation of a new text
in the mind of the reader” (p.47).
Similarly, Billmeyer et al. (1998) as well as Vacca (2006) indicate that learning and
reading are active processes. The learner/reader plays an active role in order to build
knowledge, to create meaning or comprehend texts as he makes connections between
previous knowledge and the new information presented in the text. They also state that the
meaning of the text is no longer contained in the words on the page but in what the reader
makes of it by interacting with the information contained in the text. This interaction is an
elaboration made with what the reader already knows about the topic as well as by the text
features.
Likewise, Vacca (2006) indicates how teachers from the constructivist approach,
recognize that “students learn with text”, and “not necessarily from text”. He refers to the
moment of interaction with text as a “transaction that takes place between the reader and the
text, rather than a simple transmission of knowledge from text to reader” (p.193). This is the
reason why reading is considered an active process that requires a lot of work from the reader
in order to be able to find meaning. Sometimes students are superficial readers; they read the
words but do not think much about what they are reading. We need to show our students that
reading means making meaning.
It is important that students learn to go further in the text, learn to analyze the
characters, try to understand why they behave the way they do and to get the main ideas of
the text and connect the information presented to personal events of their life. If children are
taught that reading is the decoding of individual words rather than the decoding of a

meaningful message, they will just concentrate their effort on understanding the words
leaving behind the acquisition of meaning. Keene et al. (2008) affirms that “students need to
learn about letters, sounds and strategies to decode words but also they need to be taught to
understand what they read (p.22)
Zuleta (1978) points out Nietzsche vision about reading when he acknowledges that
reading is a process of building meanings. For him reading is not just a matter of receiving,
consuming, and acquiring information. Reading demands that the reader has an active
participation and be able to create internal images that can stimulate the thinking process and
the creativity. These images are built on personal experiences and the way the reader
interprets the information through his own codes lead him to find meaning.
On the other hand, reading can turn into a passive process when it is seen as the
recognition and decoding of words which might not make too much sense. This fact can be
frequent in many students, having them to think about reading as a boring activity that is not
related to their interests. However, whenever we start to respond to the text and to the
message it contains, we start to go beyond a decoding of words to perceive meanings and to
integrate our previous experiences and what we know to what we read. Good readers also use
their senses in order to create mental images and make reading more interesting, because as
Ospina (2002) states: “Reading is to live what is being read, reading is to leave yourself go
with the text, and just for a while turn into whatever is read” (p.20).
In addition, Rosenblatt (1978) points out two stances readers assume when reading.
These are: efferent reading and aesthetic reading. He states that “In the efferent reading; the
reader‟s attention is focused on acquiring some information to remain after reading. In the
aesthetic reading; the readers‟ attention is centered directly on what he is living through
during his relation with a particular text. The aesthetic reader experiences and savors the
qualities of the situations, senses, personalities and emotions and participates in the tensions,
conflicts, and resolutions as they unfold” (p.159). Thus, teachers have to implement new
ways to teach reading and lead students to become aesthetic readers which means readers that
understand and know how to connect with a text.
Based on the mentioned information, reading could be defined as a process that starts
from the recognition of letters and words that allows the reader to have access to a text,
interact within it and in an active way construct meaning connecting the information

presented with prior knowledge, personal background, and to relate facts and ideas with
different topics.

The Reading Phases.

As reading refers to the construction of meaning throughout the interaction with a text, it is
interactive and should be carried out in some phases. According to Peregoy et al (2008),
during all the three phases, students are encouraged to be metacognitive aware of their
reading.
Before reading:
The before reading phase helps the reader to set the purpose of the reading and preview the
text. Peregoy et al (2008) points out that this phase is important to establish the purpose of the
reading as well as to activate background knowledge to enhance comprehension. In the same
way, they state that this phase is important because all the misconceptions and gaps students
might have about a topic, can be clarified.
Borrero (2008) suggests that it is convenient to gain a general idea of the text organization by
reading the title, identifying the parts of the book: cover, title, author and illustrator, walking
over the pictures and talking about them, making predictions and asking questions about what
the text might be about.

During reading:
The during reading phase helps the reader to interact with the text and learn to use strategies
in order to comprehend. Peregoy et al (2008), affirm that “if students have a clear set
purpose, they will be able to determine their success while reading” (p.349). In the same way
they emphasize that readers monitor their comprehension based on purpose by asking
questions of the text.
The readers might monitor their understanding, adjusting their reading speed to fit the
difficulty of the text and fixing up any comprehension problems they have. Borrero (2008)
suggests that it is useful that readers make mental images, write comments, ask questions,

highlight important information, discuss pictures, share thoughts and go back and re-read
when something is not understood.
After Reading:
The after reading phase helps the readers to check their understanding of what they read.
Peregoy et al (2008) affirms that “students boost their memory through writing and
organizing information” (p.348). In this phase it is useful to make maps, compare and
contrast, have discussions about the topic, confirm predictions, make connections and
summarize the information asking what happened first, next and last.
The three phases are important because they help to build organization in order to read a text
and to connect students´ knowledge with a topic.

Approaches to Reading

There are two main approaches that have been taken into consideration in order to explain the
reading process, they are called Bottom up and Top down.
Bottom Up
The central notion behind the bottom up approach is that reading is basically a matter of
decoding series of written symbols. In Pressley´s words (2006), it involves analyzing
individual letters to produce individual words that are combined to construct the meaning of
the text. This approach is focused on the processing of letters and words and according to
Pressley (2006), meaning is acquired sounding the words which are listened to by the mind.
This shows that readers listen to what they decode. Research by Perfetti (1985)illustrated that
there is a silent speech and as long as words are being read by the readers, information about
the sounds of the words are activated in the readers mind which help them to hold in memory
the words read.
Top Down
This approach is another reading perspective based on prior knowledge and expectations.
According to Pearson (1984), the central notion behind this approach is that people might
have hypothesis about a topic, what is known as prior knowledge and this is what facilitates

comprehension. Goodman (1996), states that something more than decoding happens when a
reader processes a text. He points out “reading is a far more efficient process than
successfully recognizing letters. And you discover how active your mind could be in making
sense of print” (p.52).
Goodman (1996) strongly criticized the bottom up approach because he believes that
phonics should not be taught basically because children are able to recognize letter/sound
regularities. He affirms “in the pre-Copernican world of understanding reading, letter and
word recognition was the center of the process and somehow comprehension followed. But
now we know that reading is making sense of print. (p.61)”. The major concern is that by
following the bottom up approach, children end up focus their attention in sounding words
and stop paying attention to meaning. The top down approach emphasizes more in the reader
than the text. Pressley (2006) clarifies this idea stating that the readers get to their top level;
they get big ideas which inform them their understanding of parts of the text.
In addition, Goodman (1996) set some steps that according to him, readers need to
follow in order to construct meaning of what they read:
*make continuous use of minimal information selected from a complex but incomplete and
ambiguous text.
*draw on their own knowledge of language and the world.
*use strategies for predicting and infering where the text is going.
In summary, readers engaged in informed guessing as they read (p.115).
As it can be observed the differences between both approaches are vey clear,
however in order to carry out a good reading practice it is important to take into consideration
both approaches. The bottom up approach helps to improve letter and sound decoding which
is required to understand and read with fluency the words in a text. In the same way, the top
down approach helps to improve comprehension by helping the readers to connect their ideas,
thoughts, prior knowledge and experiences to what is being read.
The national reading panel (2000) at the United States, got to the conclusion that in
order to achieve good reading instruction, there should be taken into account five
components: phonemic awareness, phonics, reading fluency, vocabulary development and
reading comprehension. There should be a balance in the reading instruction because both are

important and accurate for some students´ needs. Routman (1996) believes that some
students, at least the ones who have a great deal of difficulty in learning to read, really need
phonics instruction. In this way they can be more aware of letter/sounds relationships. At the
same time she emphasizes in the importance of explicit teaching instruction of strategies that
helps students to understand better the texts they are exposed to read.
Nevertheless, Stanovich (1980) suggests an interactive compensatory model. This
model suggests that readers process text by utilizing information provided simultaneously
from several different sources. These sources are from both approaches, the top down and
bottom up. And the main idea is that the interactive compensatory model allows for
deficiencies at one level to be compensated for another.
After checking the different reading perspectives it is important to consider that most of
all what is more important is to focus on how children learn to read and what are their real
needs. Lessons should be planned according to what needs to be reinforced and with what
seems to be more effective is to get a balance in the reading instruction.
Factors that determine Skillfull Readers and Struggling Readers.

To become a skilled reader it is necessary to get instruction and practice in order to build
abilities to do effective readings. Routman (2003) states that “students who read more, read
better, and have higher reading achievement” (p.85). It is all about a process and she also
describes that if a child experiences immediate and early success as a reader, that child
willingly engages in reading with a spirit of “I can do this”. If on the other hand, if the child
experiences years or even months of frustration and failure it is unlikely he will become a
successful reader. (Routman,2003).
Billmeyer et al (1998) as well as Vacca (2006) define effective readers as those
strategic or skillful readers that know how to use strategies effectively to interact with the text
and stay on task. It means that they work to make sense of the text by connecting new
information with their previous knowledge. On the other hand they define ineffective readers
as those readers who are unaware of what they should be doing while reading. Moreover
Pogrow, (1993) (as cited in Billmeyer and Barton, 1998), indicates that low achieving
students, in particular, need to be taught how to monitor their understanding and to select and
use appropriate „fix-up” strategies when needed.

In the same way, Vacca (2006) defines an effective reader as someone who has
“developed a repertoire of strategies to make sense of text during reading” (p.192). The
essence of reading is to understand what is being read, extract and construct meaning of what
is read but in some cases students read in a passive way and reading turns into a complex
activity. Billmeyer et al (1998) state that reading difficulties are caused by a variety of
issues related to skills to process the information. They indicate that some students do not
understand ideas well because “they have not learned how to mentally organize those ideas as
they read or do not know how to make personal connections to new ideas while
reading.”(p.4). They also indicate that the assignments are labeled by these students as “too
hard” or “boring” because they do not have “the effective reading and self regulation skills”
required to “persevere and succeed” (p. 12).
In a research conducted by Pogrow‟s (1993) it was observed how students over
second grade who have a learning difficulty and are placed in special programs, do not have a
problem with basic reading skills. Their problem is for “systematically construct meaning or
use strategies efficiently”. (p. 45) In this way the authors define learning as the acquisition of
cognitive, thinking skills and state that strategic learners are aware of their learning styles,
being able to regulate their use of learning skills by selecting appropriate strategies.
In the case of low achieving students, we can also consider Billmeyer et al (1998) when
they clarify that learning is influenced by cognitive development and that not all students
have the same level of preparation to understand a text, but “all students can be taught to use
thinking and learning strategies” (p.66). The authors emphasize that this is true even more
for low achieving students, as this helps them develop effective cognitive and metacognitve
skills that they would not develop on their own. On the other hand, they also clarify that if
students find appealing the use of some strategies; teachers should allow them to continue
using and practice them in order to enhance their comprehension. The main goal with the
students is to help them to monitor their comprehension more actively and effectively as
proficient readers do.

Reading Comprehension

The reading comprehension process consist of the ability of readers to read words, sentences,
paragraphs and keep track of the information. Readers have to remember what they read,
understand the topic and feel motivated with the texts they are asked to read. Fountas et al
(1996) describe reading comprehension as “a recursive process in which the reader may
construct new understanding cumulatively while reading or even later when reflecting on the
text or connecting it to other texts”(p.78). In this process, the reader, his background and the
text interact in order to generate meaning.
Moore et al (2002) define three elements of the reading process that influence
comprehension. These elements are: the text, the reader and the purpose. Regarding the text,
they consider that there are different types of genres which are going to determine the process
to read a book or the level of comprehension that can be achieved. Regarding the reader, they
consider that each person has different experiences, expectations, prior knowledge, attitudes
and interests that are brought to the reading and used to connect and understand the
information that is presented in the text. And finally, regarding the purpose, they consider
that it is important to establish a purpose to monitor reading and help students to be more
attentive to the text.
Moreover, Pearson (2002) identify some relevant points that need to be considered to teach
comprehension:
Give students the opportunity to read in the classroom and practice.
Expose students to different literacy genres.
Set clear purposes when reading.
Read aloud in order to model strategies.
Check vocabulary
Have discussions in the classroom
In the same way, Westphal (1991) states that “given the interactive nature of
comprehension processes, it is reasonable to assume that using various effective
comprehension strategies will aid in the monitoring of comprehension and the detection of
problems as well as the remedying of those problems (p.115).

Based on these previous ideas we can interpret that comprehension is the main goal of
reading. And comprehension means to understand the information communicated in a text
and construct meaning with it. In order to construct meaning, readers activate prior
experiences, feelings, purposes and use strategies that monitor understanding and give sense
to reading. A major goal of teaching reading comprehension, therefore, is to help students
develop the knowledge, skills, and experiences they must have if they are to become
competent and enthusiastic readers.
For years, reading comprehension has been considered something that is acquired
spontaneously. However, not all readers are able to comprehend well when they read which
makes evident that reading comprehension is something that needs to be taught explicitly.
Taking a look at the way many of us were introduced to reading in school, it is possible to
find out that we were not taught to use comprehension strategies. We might use some
strategies or either find ways to read better but we did not know exactly what we were doing.
In Keene´s words: “we did not know how to label the strategies” (2007,p.31).
Additionally, most of the traditional practices considered comprehension instruction
as comprehension assessment; students complete worksheets, tests or do exercises that lack
explicit instruction and they do not know what they should do actively in their heads to
improve comprehension. As Keene´s (2007) affirms: “Students were asked to answer an
endless string of comprehension questions and retell what they read instead of sharing their
thinking” (p. 27).
It is important to consider the way Jurado (2001) reflects on the way reading is carried
out in several schools. He points out that most of the materials and activities are based on
reading a text and choose an answer that is stated in the reading or to answer according to the
information provided by teacher but few if not any time is spent to create dialogues with the
students that enhance their ability to become critical readers. This idea is reinforced by
Zimmerman et al (2007) when they affirm that “ traditional practices in which
comprehension instruction was really comprehension assessment- asking students an endless
string of comprehension questions or asking them to retell what they read instead of to share
their thinking, often failed to teach children how to better understand what they read”. (p.27)
They point out that when students only are taught to focus in the literal interpretation of texts
the reading is not interesting.

In like manner, Pearson (2002) also emphasizes on the idea that as comprehension is a
separate aspect f reading it requires the same amount of direct instruction and teaching time
as decoding skills. Therefore the idea is to develop effective comprehension through explicit
instruction of strategies that are useful for readers and create awareness of the active role that
a learner should have in his reading and thinking process.
Learning Strategies

In order to help students learn, it is important to teach them some learning strategies. Oxford
(1990) defines those as “specific actions, behaviors, steps or techniques used by students to
enhance their own learning. In the tasks students perform, they should learn to self-regulate
their learning in a conscious and active way. Learning strategies can help students to become
more independent, autonomous and lifelong learners (Little 1991). There are many benefits
that can be obtained by teaching students to regulate their own learning, Zimmerman (1986)
states that “it is not surprising that students who frequently employ learning strategies enjoy a
high level of self-efficacy”.
According to Oxford (1992) the learning strategies can classified in six types:
cognitive, metacognitive, memory-related, compensatory, affective and social. For purposes
of this work, we will focus on the metacognitive ones.
Metacognitive strategies are the ones employed for managing the own learning process.
Oxford (1990) scaffolds them as this:
- identifying one‟s own learning style preferences and needs
-gathering and organizing materials
-arranging a study space
-monitoring mistakes
-evaluating task success
The word metacognition refers to thinking about thinking and thinking refers to the way we
talk in our minds. According to McGregor (2007) “metacognition is the conscious awareness
and control of one´s own cognitive process. (p.17). This is related to the fact that a person is
able to know what he understands or what does not understand and how he can select and

regulate strategies that are helpful to have a better comprehension. Flavell (1970) believed
that we are capable of monitoring our thoughts, our cognitive operations and know where and
when to use them. Tovani (2004) expresses the importance of monitoring for meaning. “when
you monitor for meaning you are being metacognitive. It means that you have to continually
attend to your understanding as you read. You need to know what your purpose is as you read
and you need to know how to solve problems and change your thinking when meaning breaks
down” (p.50).
It is evident that many students face metacognitive problems when they do not realize
that they are not comprehending and when they do not know which strategies fit them better
to solve their own problems. On the other side, students that comprehend the best are the ones
that use different kind of strategies in order to learn.
In metacognition one of the most important things is the settlement of a process. The
way we think, the way we do things are individual process that can be related to the skills and
competences we pretend to achieve, take for example, reading, writing, and solving any
problem. Being aware of the previous knowledge is an approach to set a process and learn to
be metacognitive. Mc Gregor(2007) states that “Reading is a pattern of text and thinking. It
is more interesting when we think while we are reading” (p,16) . A good example of this is
the way she called students attention from Summerside Elementary in Cincinnati , about all
the things that imply reading. She asked students to take the role of teachers and see the way
she will read. After reading a paragraph from the book: “warriors of God” by Reston (2001);
she asked students what did they notice of her reading. Students expressed that she read very
good. However, Mc Gregor told them they were not considering if she had understood the
story. “I could pronounce long words and read very fast but there was something I was not
doing, I was not thinking” (p.13) Reading could be then a matter of repeating words as a
robot far from understanding; to what Mc Gregor call “fake reading” (p,13).
In addition, Gear (2006) points out “good readers are metacognitive. That means they have
an awareness or an understanding that their brain needs to be doing specific things while they
are reading in order to help them understand the text better (p.17).

Making Strategies explicit

In words of Pearson (2006), “A picture is worth a thousand words, and when it comes
to comprehension, this saying might be paraphrased, a visual display helps readers
understand, organize, and remember some of those thousand words”(p.218). Children believe
they can succeed when they connect the unknown to the known. As Mc Gregor (2007) states
“sometimes children need to see it to believe it”. (p.18) Students need to be taught
comprehension strategies explicitly so they can increase their reading comprehension. For
this, it is important to focus all efforts on making thinking visible throughout a repertoire of
strategies that take readers to understand what they read.
According to Oxford (1992), another reason why strategies should be explicitly taught is
because students are not always aware of the power of consciously using learning strategies
to make learning quicker and more effective.
The explicit teaching of reading comprehension strategies empower students to read
with meaning, to go further and deeper with the text and to be able to self monitor their
reading. Keene et al (2007) state that “if we give explicit long term instruction using
strategies, comprehension can actually improve. We have always thought of comprehension
as something caught not taught” (p.13). Palincsar et al. (1984) support this premise by
describing how studies have been conducted on the benefits of strategy use. These have
shown that “all students can benefit from using reading strategies, especially those who have
had trouble in the past with reading.
Pearson (1982) asserts that “strategy instruction helps students develop strategies for
self-regulated, independent use, to cope with comprehension tasks in their school lives” (p.
194). Using schema, asking questions, inferring, visualizing, synthesizing information,
among others strategies, can mark the difference for students within their reading experience.
In addition research has shown that when metacognitive strategies for comprehending text are
explicitly taught, comprehension improves. When students are taught how to use
metacognitive strategies effectively, they learn to think about what they are reading.
However, some students are barely told how they comprehend. Teachers assign reading tests,
worksheets but few, if not any time is spent in teaching students to use strategies for them to
monitor their own thinking process and how to make it more active.
Some of the most important strategies to develop comprehension are: monitoring for
meaning, using and creating schema, asking questions, determining importance, inferring,
using sensory and emotional images and synthesizing. The main purpose of these elaborative

processes is to help readers monitor their comprehension and direct their attention to
important information.
Pascar et al. (1996) suggest four cognitive activities which should be activated throughout the
use of the strategies, they are:
1. Understand the implicit and explicit purposes of reading. What do I have to read?
Why and what for do I have to read it?
2. Activate and provide to the reading some previous knowledge. What do I know about
the text context?
3. Direct the attention to what is very important. What is the essential information the
text provides and necessary to achieve my reading goal?
4. Elaborate and probe different kind of inferences, such as interpretations, hypothesis,
predictions and conclusions. Which could be the final for the story? What can I
suggest to solve the problem?
In addition, Routman (2003) has identified a group of strategies that can be used for
achieving full understanding when we read. They are:
1. Make connections (within the text, to another text, from known information, to your
life, to the world)
2. Determine what is more important (distinguish main ideas from details)
3. Visualize (see the story in your mind´s eye, create images)
4. Ask Questions (of yourself, of the author, of the text)
5. Make Inferences (predict, wonder, assess what is going on)
6. Synthesize (apply new knowledge to what is known and generate new ideas)
In reading, students do not automatically comprehend just because they can read the
words or because they are exposed to different texts. It is necessary that teachers
model and teach students openly how comprehension happens. Gibson (2004)
provides a study about some practical strategies teachers may use in order to help
students acquire comprehension skills. And as comprehension is acquired during a

process he suggests that students need to use the strategies before, during and after
they read. The strategies Gibson (2004) develops in his article are based on the
research (Allington, 2001; Armbruster et al., 2001; Farstrup & Samuels, 2002).

The strategies are:
1.

Activating prior knowledge

2.

Answering and generating questions

3.

Making and verifying predictions

4.

Using mental imagery and visualization

5.

Monitoring comprehension

6.

Recognizing story structure

Similarly, Dwyer (2010) expresses that proficient readers construct meaning through
activating a range of strategies. These strategies include prior knowledge, creating images,
drawing inferences, asking questions, determining significant events and synthesizing. These
are strategies successful readers do. However, they should become explicit. Teachers need to
model and practice the strategies within students. Dwyer (2010) clarifies this when she
affirms that children need to learn to articulate and become aware of what goes on inside their
heads when they read. They need to understand the importance of internal dialogue and how
to bring it to the fore, to think aloud the mental process. Therefore, exemplary teaching
practices are good contributions to a child‟s literacy process. When children practice the
strategies while reading a text they feel more independent and motivated. This teacher created
a working literate environment where students could think, question, read, write with delight
whilst she insisted on the importance for them to understand some reading comprehension
strategies. And Dwyer (2007) concludes saying “I am passionate about the acquisition of
Literacy in young children and I believe children need to feel connected to the task” Reading
can be either fun or stressful for our students that is why it is so important for teachers to
provide tools that help students to succeed in reading.
Most children need explicit reading instruction in rder to understand what they read. Poor
readers who lack sufficient background knowledge and skill depend on explicit instruction in
order to promote efficient growth. (Mercer, 1996). Explicit instruction is essential for

students to make the associations they need for both skill acquisition and for generalization.
(Carnine, 2004).

Reading Strategies.

As it has been described, there are several strategies that skillful readers apply when
reading. Zimmernman (2007) indicates that the research does not show a particular order for
teaching comprehension strategies. They suggest that teachers should make decisions about
the order based on their knowledge of their students, the demands of the text being used in
classroom and the strategy instruction they may have in earlier grades.
In this work, three strategies have been selected in order to propose literacy activities where
second grade students will be able to practice reading in a different way, create meaning and
be able to monitor their own readings. The emphasis was assigned to these three strategies
due to the fact that it is important that students have in depth experiences using each strategy
and don‟t get overwhelmed and confused with so much information.
Mental Images:
Ospina (2003) has described reading as an internal movie where each one of us is the
producer and the director, the author of the scenery, the creator of the soundtrack, the ones
who take motion pictures and the public as well. When reading, students can activate a
screen in their heads; feel the emotion of the events that happen in the story, make mental
images of the characters and places where the story unfolds. They need to be taught to create
images to immerse in the reading and in this way identify more details that they can
remember.
Zimmerman et al (2007) emphasize that we cannot take for granted that students are
able to create images as they read because many do not do it. They point out, “students need
explicit instruction as they develop and trigger their images making abilities” (p.177). And
according to them, the activation of mental images before, during and after reading is one of
the most effective ways to improve comprehension.

In addition, Wilhelm (2004) states that “without visualization, students cannot comprehend,
and reading cannot be said to be reading (p.9) Sometimes it is not easy for readers to
visualize what they are reading. There are many distractions that interrupt their reading and
the possibility to make pictures in their heads, and then it is necessary to read again or stop
reading because it is not interesting anymore. Students need to feel they are seeing as much
as possible of what they read and play with the images created from the story, as when they
watch a movie which keeps them interested. Mc Gregor (2007) points out: “our engagement
with information is deepened through the creation of images in our minds” (p.90).
It is evident, that sometimes reading a book can be understood by some students as a boring
act where they have to go all over a big amount of words, some of them are sometimes
unknown to them and they do not even pay close attention having the book in their hands,
having their eyes move through the lines without creating the images and having the attention
on what is being read. Mc Gregor (2007) emphasizes in the idea that reading a book is to
listen, to visualize and to see. The main goal is to get to the point where your brain can see it
clearly as if you were right there. She affirms that not only can you see it with your mind, but
sometimes you can smell, taste, hear, and feel as well. This process is what she calls
visualizing, or making mental or sensory images. She states that “we have the ability to create
these sensations in our heads, just by reading the print on the page. It is like magic and makes
reading more fun”. (p.93). She also acknowledges that “teachers should appreciate students
affinity for the visual as well as noticing and naming visualization as a thinking strategy that
can booster motivation and confidence as they become stronger readers” (p.91).
In the same direction, Zimmerman (2007) states that “students have to realize they
have the ultimate computer between their ears and an enormous capacity to create their own
images” (p.180)The more detailed are the images that students create, the more the story or
the information will stay in their memory.
Schema:
This theory suggest that our previous experiences of experiential world create
interrelated patterns in our mind that guide us to make sense of new experiences and enable
us to make predictions about what might be experienced in a given context.
Good readers make connections, and activate prior knowledge. Schema is all that is related to
our feelings, experiences, thoughts, and opinions. In Mc Gregor´s words “schema is

everything you have ever seen, tasted, smelled, felt or heard. “Your schema is you, and no
one else has schema just like yours”. (2007,p.35). It is with the schema that readers remember
information and are able to connect it to the new things they are learning. Readers use and
create their schema when they make connections between the new and the known, building
and activating background knowledge.
According to Piaget (1969), children´s ability to interact with the environment is based on
their schema. A child gathers information about an object or a person by applying a schema
and using it to sort and organize the information. Children use schema that are based on their
senses and they change over the time, so as they grow older, they develop a more abstract and
complex schema.
One thing good readers do is to think about what they know that is like the book and
what they need to know to understand the book. Migyanka et al. (2006) suggest that it is
important to give children time to connect and confirm their thoughts. When they think; they
make connections with personal experiences, other stories and events in life. And they
acknowledge that this process should be modeled aloud by the teacher who should set up a
purpose for the story, activate student´s background knowledge, make predictions and be
attentive to develop images of what they read.
Readers naturally make connections between books and their own lives. According to
Harvey et al (2000) “once readers have heard a wealth of stories and narrative, they begin to
connect themes, characters, and issues from one book to another. This is what makes reading
more interesting for readers and also it is the basis for enhancing our understanding.

Questioning:
Young students are very curious, they love questioning about everything. The practice
of questioning is an important task that students and teachers should work on in order to
develop thinking. Mc Gregor (2007) affirms that by allowing her students to be the intensely
curious they are, have transformed her from a question-asking machine to a learning
companion for her students.
Good readers work with questions before, during, and after reading. McGregor
acknowledges that “excessive testing has taught students to spend their energies in pursuit of

the right answer, never mind any questions that the reader might have”. (p.61) To which
Postman (1995) affirms “children enter school as question marks and come out as periods”
(p.70).
Mc Gregor (2007) points out the four major components of teaching children to ask
questions:
1) Teach kids to ask questions, it builds upon their natural impulse for curiosity.
2) Trust that the ability to ask questions can be developed.
3) Remember that sometimes there is no need for answers, even in school.
4) Believe that the questions we ask influence the depth of our thinking and quality of
our lives.
According to Routman (2003) “typically we limit our students´ comprehension by asking
literal, right there-in-the- text questions that require only shallow reading and understanding
(p.128). Teachers can work more open questions and teach them to analyze and relate the
information to their lives. Questioning is very important because it fosters the value of
wonder and curiosity and helps students to be active during the reading process.
In conclusion theory and research show that teachers can help all students become
independent readers, active learners by using a variety of strategies, modeling their use,
providing several examples and allowing them to practice them through independent time.

CHAPTER 3
RESEARCH DESIGN

Qualitative and Quantitative research were used in this study. The qualitative data is helpful
to understand the possible given changes in a group. According to Taylor (1986) qualitative
research is an approach that produces descriptive data, based on people‟s own words, written
or spoken and observable behavior. In order to get a broader understanding on the problem
explored in this study, It was also useful to use Quantitative data in order to compare
students‟ scores and levels in the reading tests.

TYPE OF STUDY
The type of research used in this project was Action Research. This type of research
proposes to understand a situation and seek for ways to act in order to produce changes and
have an impact in the community or organization. Kemmis et al. (1982), describe action
research as a form of self- reflective enquiry undertaken by participants in social situations in
order to improve the rationality and justice of their own social or educational practices, as
well as their understanding of those practices and the situations in which these practices are
carried out (p.2). Following this methodological approach, some data is collected to then
apply a repeated cycle of procedures. After observing the apparent results of the action, the
researcher reflects on the outcome and plans a subsequent action, after which the cycle begins
again.

Lewin (1946) identified some phases of Action Research which are plan, act, observe and
reflect.

1. PLANNING

4. REFLECTION

2. ACTING

3.
OBSERVATION

This is how those phases are reflected in this study:
Planning: In this stage of the study, it was intended to identify student`s interest for reading
and what kind of strategies they use when reading. Based on that information, it was planned
to introduce students with the explicit teaching of different reading comprehension strategies.
The teacher considered important that after the modeling of the strategies, students had
didactic activities to practice and understand the reading strategies.
Acting: In this stage of the study, students presented a DRA test (Developmental Reading
Assessment) and a survey in order to know their reading level and their interest for reading.
In addition they were exposed to the explicit teaching of the reading comprehension
strategies and the practice of them in a total of 9 sessions. After the explanation of each
strategy, students worked in different reading activities.
Observing: In this stage of the study, the results from the tests and the survey were gathered
in order to be analyzed. In the same way, attitudes, behaviors, students work were perceived.
The teacher read carefully students work and jotted down all the possible observations related
to students reading performance.

Reflecting: In this stage of the study, the teacher critically reflects on what was observed. A
qualitative and quantitative analysis was carried out in order to determine some categories
and reflect upon results and conclusions.

INSTITUTION AND PARTICIPANTS

Colegio Nueva Granada is a bilingual, bicultural school located in Bogotá Colombia, founded
in 1938 to provide students (K4-12) with a U.S. oriented college preparatory education. The
school´s mission is focused on prepare tomorrow´s leaders by educating the mind,
strengthening the body, and developing character for leadership. Colegio Nueva Granada is
accredited by The Southern Association of Colleges and Schools (SACS) and the Colombian
Ministry of Education.
Colegio Nueva Granada is organized in four schools: Primary School (Kinder 4,
Kinder 5, 1st and 2nd grade), Elementary School (3rd, 4th and 5th grades), Middle School
(6th, 7th and 8th grades) and High School (9th, 10th, 11th and 12th grades). English is the
official language of instruction and everyday life at CNG.
The academics emphasis is to prepare children in reading, writing, comprehension,
and mathematical skills together with the teaching of values and the development of study
habits and thinking processes. Children in the primary school are also exposed to art, music,
Colombian geography and history, and sports. Additionally, Catholic religion is offered
starting at 1st grade. Both the U.S. and the Colombian curriculum are covered.
Participants:
The participants in this study are a group of second graders conformed by 24 students, whose
age´s range is 7 and 8 years old. Most of the students are Colombian with the exception of 5
students that have different nationalities (Peruvian, Brazilian, North American, Korean and
Costa Rican). These students have full immersion of English with the exception of one hour
of Spanish class that is taught on a daily basis.
CNG monitors student performance through standardized testing. CNG is committed to
measuring student achievement through independent measures. Reports are given to parents
on the results of testing. General reports of group data are shared with teachers and used to

make improvements in the educational program.

The following are the tests administered to CNG students:

NWEA

DRA

PSAT

Measure of Academic
Progress
Developmental Reading
Assessment

grades 2-10

grades 2-5

Pre- Scholastic Achievement grades 10
Test

and 11

DATA COLLECTION INSTRUMENTS
INSTRUMENTS FOR
DATA COLLECTION

DEFINITION

Survey

A method to collect information from people
and observe opinions and behaviors.

24 Students filled out a
survey at the beginning of the
research study. This survey
was carried out in order to
provide insights about the
students‟ opinion and feelings
for reading and the use of
reading strategies.

Direct Observation

To observe the activities, people, and physical
aspects of a situation. According to Mills
(2003) teachers have the virtue of being
observers of their own teaching practice.

Throughout the study several
observations were carried out.
The teacher constantly
observed students
participation in class during
the explicit instruction.
Students‟ work and the way
they responded to the
implementation of the
strategies were also observed.

Anecdotal Records

Written notes about students, students
behavior, interactions and other aspects of the
teaching and learning in the class that seem
compelling to the inquiry. They are called
anecdotal because the unit of reference is the
anecdote. (Freeman, 1998)

The anecdotal records were
used to make note of
everyday happenings in the
class and to keep record of
students‟ performance
implementing the strategies.

Feedback cards

Cards that are used to collect data from
individual students after a particular lesson or
activity. (Freeeman, 1998)

The feedback cards were used
to gather students‟ impression
of the strategies taught.

Pre test – Post test

Developmental Reading Assessment is used to
determine students´ level in reading and is
focused on analyze students´ comprehension.
(Beaver, 2003)

Students took a DRA test at
the beginning of the study
and another at the end of the
study. Students‟ level of
reading and their performance
while reading were recorded
by the teacher.

DRA (Developmental Reading
Assessment)

APPLICATION

RESEARCHER’S ROLE

The role adapted in this study was participant observer. According to Spradley (1980)
participant observation is undertaken with two purposes:
*To observe the activities, people and physical aspects of a situation.
*To engage in activities that are appropriate to a given situation that provides useful
information.

This role is important because enables teachers to be active participant observers of
their own teaching practice and contribute to the understanding and resolution of a problem.
In this study I was able to observe, monitor and adjust my teaching practice and the way
students interacted, perceived and responded to the intervention.

CHAPTER 4

INSTRUCTIONAL DESIGN
The way teaching instruction is carried out in the classrooms determines how students can
feel engage and motivated to read. In addition if they feel they can understand what they read,
this can promote interest for reading. However, if students, lack of strategies for both,
monitor the way they learn and for check their comprehension, reading will be them a
meaningless activity for them.
As the main idea was to help students build necessary skills for reading
comprehension, in this instructional design the teacher focused on planning activities,
selecting material and explicitly teach students reading strategies that were useful to
understand a text. Explicitly means that the teacher modeled how to read each book and how
to interact with the text making connections, mental images and asking questions before,
while and after reading.
In the first stage of the study, a pretest called DRA (Developmental Reading
Assessment) was administered to establish the students‟ independent reading level and to
paid close attention to the way students read and comprehended a specific text. :
Developmental Reading Assessment First Term
In order to carry out this research, the teacher called students individually to read a text. The
students could choose the text they liked the most because the DRA contains different stories
for each reading level and also students could choose to read fiction or non-fiction books.
While each student read the story the teacher wrote in an observation guide all the mistakes,
fluency and answers to the questions the teacher asked. The observation guide also provides a
framework for evaluating and scoring students‟ overall reading performance. This is an
example of the comments the teacher wrote for each student:

Developmental Reading Assessment- DRA2
October 2010

Students

Level

Text: Green Freddie.
St1

The student is on level. However, he presents lack of vocabulary which makes harder for him to comprehend
the text. The student presents some mistakes as changing the meaning of the sentences. His fluency is not that
good which also makes comprehension more difficult. The student´s answer correct most of the questions
related to the character and the plot of the story.

This assessment was useful to identify students‟ reading levels and to determine the strengths
and weaknesses they had while reading. As it can be seen in figure 1, 13 out of the 24
students were below the second grade reading level and any of the students was above the
reading level.

October
Expected DRA Level for
second grade

Below Avg.
At Avg.
Above Avg.

13

20

13
11
0

October
15
10
5
0

16

October

11

0%
0

October

Below
Avg.

46%
54%

At Avg.

Figure 1: Number of students that presented to be below, at and above second grade reading
level according to the DRA assessment.
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After reading with each student, the teacher noticed that most of the students read
with fluency and expression and that they showed to be good decoders, one of the reasons
could be that in first grade the reading instruction is mainly focused on decoding skills.
However when the teacher asked questions she found out that many students were not able to
give a good answer about the story read. Some others did not reply to some of the questions
asked.
The above results were considered by the teacher in order to plan an intervention.
Some research was checked in order to find effective ways to teach comprehension. The
teacher selected three reading strategies and planned to present them to students through
explicit instruction. In addition some reading activities were planned in order to help students
understand the importance of using strategies to have better comprehension.

OVERALL INSTRUCTIONAL DESIGN DESCRIPTION
General Description

Components of the activities

The pedagogical plan for this study

Each one of the reading activities that

was implemented in a total of 9

are detailed below have an objective,

sessions of explicit teaching, guided

a detailed description of the activity

reading and individual practice. In

and the materials used to carry out the

addition, during the language arts

activities.

class period, students worked in
several reading activities for a period
of two weeks.
Each strategy was introduced by the
teacher, doing explicit teaching, it
means that the teacher did
demonstrations, reading aloud,
thinking aloud, had book talks with
students. After the strategies were
explicitly taught, the teacher and the

During the explicit teaching, the
teacher introduced the topic and the
strategy by giving examples. She
spoke to students with several
prompts such as this: “you know that
the most important thing when we are
reading is to understand. Something
that helps us to understand is when

students practiced together the

we can relate or connect to the

reading strategies during the reading

information presented in the book…”

aloud and finally students practiced
on their own the strategies in 6
reading activities, 2 for each strategy
taught.

EXPLICIT TEACHING OF THE STRATEGY: MENTAL IMAGES
OBJECTIVE:
To teach students the ability to create mental images and apply this to when they read.

DESCRIPTION:
Students were introduced to the first strategy. It was mental images. The teacher told students
that in order to understand what is being read, it is necessary to make mental images. Some
authors that have referred to this idea are Keene et al (2007) who state that “understanding,
attending to, and developing a personal awareness of the sensory and emotional images helps
get children hooked on what they are reading and gives them the capacity to experience and
depth interpretation”. (p.195).
Students sat in a circle and with the teacher practiced several exercises to create
mental images before they were introduced to the longer activity. One exercise consisted in
saying the name of an animal and each one was supposed to make the picture in their heads.
After they shared aloud what kind of animal they had visualize the teacher introduced the
longer activity. For this, she got three cotton balls. In the middle of the circle there were three
kinds of liquids: vinegar, coffee and perfume. Making turns each student was asked to soak
the cotton balls into the different liquids. With their eyes closed they smelled the cotton balls,
one at a time, and shared out loud the mental images that came to their minds while they

smelled each liquid0. At the beginning of the activity the first three students reported that any
mental image came to their mind when they smelled the cotton ball. However, the teacher
asked them to focus their attention in the activity and expressed any thought that came to
their minds.
Most of the images students drew and wrote were about a member of the family and
one experience they had had. Students recorded their pictures and comments in a special
ditto. The teacher explained them that in the same way that they could see images in their
minds when smelling the cotton balls, when reading they could also create images in their
brain with the information written in the text.
MATERIAL:
Cotton balls, liquids, worksheet.

READING ACTIVITY 1: My Mental Images
OBJECTIVE:
To help students use the words in a text to create mental images while they read.
DESCRIPTION:
Students were asked to listen to a Reading aloud story called “The Mummy with no Name”
by Geronimo Stilton. The main goal was that students were able to understand the story by
creating pictures in their mind and get many details without having exposure to the pictures
of the book. Before reading the text, the teacher activated students‟ prior knowledge by
asking them what do they knew about mummies, about Egypt and pharaohs. As students
listened to the read-aloud of the story they drew in blank papers the most important images
that came to their minds while they were listening to the story. Most of the students drew a lot
of details. However, some of them just drew few moments from the story and spent a lot of time in
one picture missing important information. The teacher had to stop in several moments to ask them
to sketch as many details as they could so they had more information for the retelling part. Students
also looked really focused while listening to the story. At the end of the reading, student‟s retold

the story using their own pictures

MATERIAL:
Geronimo Stilton, written by Stilton (2006). This book is a series of adventures that tell the
story of a mouse, the director of a newspaper called The Rodent’s Gazette which is the most
popular newspaper in New Mouse City.
Blank paper
READING ACTIVITY 2: ADAPTING MY MENTAL IMAGES
OBJECTIVE:
To reinforce the practice of mental images while reading and notice how mental images look
different from person to person.
DESCRIPTION:
The teacher read aloud the story “Sideways stories from a Wayside School” (Sacher, 2005).
The teacher read without sharing the illustrations and covered up the outside of the book so
students did not have idea about what the characters and the story looked like. The story was
paused often and in a chart the teacher and the students wrote about how they pictured each
character. As the story was about a school with a teacher and several students, it was accurate
to create mental images because the book was very descriptive about the physical appearance
and things that happened in the school. Students created a portrait of how they pictured one
of the characters to look. Students drew their pictures and described the character they chose.
Students added lots of colors and details to their pictures. Students really looked engaged
with the story, basically because it tells the story of children from the same age and the
stories that happen at the Wayside School are sort of crazy and fun. After that, students had
the opportunity to share their pictures with their classmates. Some students that finished the
activity fast were asked to create a story sequence map in order to explain the moments in
which the story was developed

MATERIAL:
Sideways stories from a Wayside School, written by Louis Sacher. The book is about a
group of children that attend a school that was built sideways and each student and the
teachers have a strange and funny story to tell.
Chart paper , markers

EXPLICIT TEACHING OF THE STRATEGY: SCHEMA
OBJECTIVE:
To teach students the importance of using their previous experiences and background
knowledge during reading.
DESCRIPTION:
The teacher explained students that schema referred to all the experiences, thoughts and
feelings one person has and make ones unique. Students got together with the teacher and
they started to discuss about the things that made them unique. Afterwards, the teacher
explained students that schema is what make all of us experience different things and connect
the information we read with what is in our heads. In order to make this more explicit, the
teacher showed students different kinds of shoes. She asked them about the differences they
noticed among the shoes and recorded them in a chart paper. Then the teacher explained them
that as those shoes had different experiences, in the same way people do. And the session
ended up asking students to use all their experiences and what they knew, anytime they read a
book.

MATERIAL:
A sack with different kinds of shoes

READING ACTIVITY 3: I CAN PREDICT AND MAKE CONNECTIONS WHILE
READING

OBJECTIVE:
To teach students that making connections help them understand a story better.
DESCRIPTION:
The teacher started to read a story called “One Smile”. Students were supposed to write
predictions and connections that could emerge from the story. The teacher read a story called
“one smile” by McKinley, the main idea was to teach students to predict what will happen in
the story, confirm if their predictions were close to what the story was about and make
connections with the message of the story to their personal life. The reading was carried out
in three moments. First, students looked at the cover of the book and wrote their prediction
about what the story would be about. Second, students checked if their predictions were right
and finally students wrote a connection with the story and their life. The reading was carried
out in three phases, before –during and after which according to According to Peregoy
(2008), are effective to achieve understanding and interest.

MATERIAL:
Lined paper. Pencils, colors.
One Smile, written by McKinley (2004). This book tells the story of a girl who had a kind
attitude and help many people that were having some problems to feel better.

READING ACTIVITY 4: MAKING SCHEMA CONNECTIONS
OBJECTIVE:
To teach students to make connections when reading a story and relate them to personal
experiences or situations.

DESCRIPTION:
The teacher planned an activity called “Making schema connections”. Students chose a friend
to read with. They picked one of Arthur´s stories. Once they finished the reading, they
worked on a worksheet with 3 questions related to schema. In the worksheet students had to

complete a chart describing parts of the story that woke up their schema and how did they
think about it. The chart had two columns, in the left one students wrote about one moment
they had made a connection to their lives, in the right one they wrote the connection. Students
had to finish reading the whole story but only choosing three connections
MATERIAL:
Worksheet.
Arthur´s books, written by Marc Brown. This a collection of books that tells stories about an
aardvark that has several experiences at home, at school, at camp and at different places.
Each story is related to activities and experiences children do and promote kindness,
responsibility and cooperation.

EXPLICIT TEACHING OF THE STRATEGY: QUESTIONING
OBJECTIVE:
To teach students that good readers ask questions before, during and after reading in order to
check for comprehension.

DESCRIPTION:
The teacher planned to do an activity where students had to share a toy and all the classmates
proposed questions. For the “questioning” strategy the teacher also planned to teach students
the differences between deep thinking questions and simple questions. Using two different
types of texts, students were asked to identify the different ways to formulate questions in the
readings. The main objective was to emphasize more in deep, open questions instead of the
literal questions which according to Galton (1999) are a surface interaction which consist of a
rapid exchange of questions and answers.
The teacher explained students that it is important to ask questions in order to
understand better a story. For the activity students were asked to bring their favorite toy and
show it to the class. Their classmates were in charge of listening to the presentation and at the
end ask questions about the toy presented. The teacher did a lot of emphasis on the

importance of asking questions to the presenter because the idea was to practice asking
questions instead of just listening.

MATERIAL:
Books: The music teacher from the black lagoon.
Mummies (Magic tree house collection)
-Students‟ toys

READING ACTIVITY 6: DEEP THINKING QUESTIONS vs SIMPLE QUESTIONS
OBJECTIVE:
To show students the difference between deep thinking questions and simple questions

DESCRIPTION:
The teacher handed a story called “The Daily Mice News” to teach students the differences
between deep thinking questions and simple questions. This activity was carried out in two
moments and with two different kinds of texts. In the morning block, students read the story
“Daily Mice News” and answer six questions that were right there in the text. (appendix 5).
In the afternoon block, the teacher read a story called “Thank you Mr. Falker”. During the
reading the teacher stopped often to make deep thinking questions and also gave the chance
to students for also asked questions. All the questions students proposed were recorded on a
chart.
MATERIAL: Daily mice news worksheet, visual objects, chart, post-its.
Thank you Mr Falker, written by Patricia Polacco (1998). This is a story of a dyslexic girl
who struggled a lot in order to learn to read and who finally loved reading thanks to her
teachers help and motivation. This is the real story of the author of the book who became a
writer.

READING ACTIVITY 7: USING QUESTIONS TO PLAN A READING
OBJECTIVE:
To teach students that asking questions lead them to understand better a text.
DESCRIPTION:
In this session, the teacher told students that in order to read the book about “Marthin Luther
King”. They were going to learn to plan a reading. The teacher explained students that good
readers ask questions before they read, while they read, and after they read. (Peregoy, 2008).
The teacher started reading- aloud the story “Marthin Luther King” and gave students some
sticky notes, in order for them to record the questions that came to their minds before the
reading was done, while the reading was happening and after it was finished . Afterwards, the
teacher asked students to paste their sticky notes onto a chart paper that had three columns,
1)Before Reading; 2)While Reading; 3)After Reading.
Before Reading
In order to activate previous knowledge, the teacher tapped into children´s related personal
experiences and asked them that if felt that a friend was treating them unfairly, what could
they do? Students shared their comments. Afterwards, the teacher explained that in some
parts of the world there were unfair laws for African Americans. And she introduced the book
telling students that the person they were going to read about was an important leader many
years ago. The teacher asked students if they knew about Martin Luther King and invited
them to share any facts they know.
The teacher also previewed the title and cover of the book and asked students to describe
what the person looked like. Finally, the teacher introduced glossary words and discussed the
meaning of each
During reading
The reading was stopped occasionally in order to clarify ideas, explain new words and check
for understanding. In order to have a chronological order, students wrote in the sequencing
timeline the important events of the story which was helpful in order to classify and organize
the main information. As the reading went along, the teacher assessed comprehension asking
questions. She also gave children prompts for critical thinking

After Reading
Students wrote why they might have done in order to accomplish a dream. They wrote and
illustrated interesting and meaningful comments.
MATERIAL:
Book: Marthin Luther King
Sticky notes
Chart paper.

CHAPTER 5
DATA ANALYSIS
Mills (2007) suggests that action researchers complete a triangulation matrix that shows the
various data sources that will be used to answer each research question. A data triangulation
matrix was used to ensure triangulation of the data gathered.

Specific Objectives
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and
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X
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4. Reading
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X
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using reading
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X

X

X

X

X

X
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reading
comprehension
strategies affects
students‟ attitudes
towards reading
3. To identify the
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teaching explicitly
reading strategies to
second graders

X

DATA COLLECTION PROCEDURES
Data was collected in different moments. At the beginning of the study, a survey was handed
out in order to know about students‟ attitudes towards reading and also to know what kind of
strategies they used when reading. In addition, students took a DRA test in order know their
reading level before the reading intervention. During the explicit teaching and the students‟
independent work, the teacher was very attentive observing students‟ performance and
analyzing students‟ work and wrote the comments on the anecdotal records after each
session. Students were also asked to complete a feedback card in order to express their
opinions about the strategies and point out the one of their preference. At the end of the
process, students took a final DRA test in order to check if their reading level had improved
and to notice if there were some changes in the way they conducted the readings.

DATA MANAGEMENT
Students filled out a survey with 5questions to provide insights about their opinion for
reading. In the survey they also needed to write what kind of strategies they use when they
read. The teacher analyzed the information to start planning the intervention. Students also in
a one to one conference presented the DRA test. Each student was asked to retell the story
they read and the teacher assessed reading engagement through oral questions. The teacher
also used a teacher observation guide that provides a framework for evaluating and scoring
students overall reading performance. Students reading levels were analyzed in order to
determine useful instructional strategies to move the kids forward.
The use of reading comprehension strategies was modeled to students in different
class sessions. Students were taught to use each strategy in whole group activities and then
they had time to practice them on their own. In one of the activities students were allowed to
work in pairs. During this time students work was observed. Students also completed a
feedback card, looking for their opinion and feelings about the usefulness and ease of
application of the reading strategies. All the information collected was then analyzed coding
student‟s attitudes, opinions and performance patterns during class work.

Finally an individual assessment was done using a DRA test. Students were
challenged to read a higher level from the one they got at the beginning of the study.
Students read orally while the teacher followed the reading printed in the observation guide.
Each reading was paused constantly in order to check students‟ connections and comments.
At the end, the teacher used some prompts in order to ask students to retell the story and
asked them some questions to check for comprehension.

DATA ANALYSIS AND INTERPRETATION
In order to carry out the analysis, the data collected from students’ opinions, responses and
teacher’s reflections based on class observations were written in index cards and then sorted
out by common themes and patterns. After grouping the cards, I assigned labels to describe
and represent what emerge after analyzing the data.
The following themes emerged from the analysis of direct class observations, anecdotal
records, informal talks, students’ work, feedback cards, a survey and reading assessments.

Students’ perceptions for the strategies: Engagement and sense of usefulness to improve or
support comprehension.
Taking into account the observations and anecdotal records, it is evident that the
students were engaged in the activities and that they all participated as a group, especially
during the book talks because all of them were able to share out loud their thoughts. The data
gathered from the feedback cards also demonstrates that the students liked the samples of the
strategies taught. All the feedback cards were completed right after each activity so students
had all the information fresh.
Analysis from class work indicates students’ engagement with the strategies, observed
on how they were actively involved participating while reading the texts and also by asking
questions, sharing connections and putting effort in the work that was asked in some reading
activities. Even if some readings included words that the students did not know, they only
asked about the meaning of the word, and continued using the strategies to understand the
whole text.

Informal conversations after class with students, as well as class observation reveal a
positive perception of the use and usefulness of the strategies taught. Students reported
feeling comfortable using the strategies in their readings and what they consider was the best
was to see that the information was clear and that the teacher provided many examples. One
student commented “It is very fun when you describe your mental images about Mrs Gorf”
The students referred to the mean teacher from the story Wayside school.
In general students looked happy and confident working together, they especially
liked the activity where they had to work on the strategy of schema and write all the
connections that the story activate them to later share it with a partner. Observations also
evidence engagement from students as they kept on task for around 20 minutes without
showing signs of distraction or losing focus. Nevertheless, even that students showed to be
engaged it was important that only one activity was carried out in the day so they did not get
tired.

Perception of the strategy Mental Images
Most of the students reported that they liked to make mental images more than the other
strategies on the feedback cards. Students expressed that the strategy helped them to make a
sort of movie in their heads about the story read which was more interesting. Some of their
comments were: “I like drawing what I see. I can express all that I have in my mind”.
“If I get distracted or lose the, I reread to have pictures in my head again” (students feedback
cards).
Within many of the reading activities students were asked to keep track of their
mental images and it was observed that their minds were focused on what was important in
the story. Students included their senses to express their mental images and shared what they
could see, hear, feel and even taste regarding the information read in the book. For example
when students were expressing their mental images about the story wayside school, there was
one part in the story that described a lollipop one girl was eating and one of the students
expressed that he could imagine the lollipop and commented that according to his mental
image it tasted as cherry. There were several comments alike that confirmed how students
included their senses to have more clear mental images about the stories read.

Analysis from students’ work showed that the pictures they drew helped them to
identify the characters in the story read and also when doing the retelling part of the story
their illustrations helped them much to present clearly the information.
The material had an important role and that is why it was carefully selected. In order
to work this strategy with the students, it was considered important that the stories read had
characters, settings and objects that were easy to imagine and that were related at some point
with students. In addition, the teacher during the explicit teaching of the strategy selected a
group of words that were in the story and reviewed the vocabulary with students in order for
them to have more words to activate their mental images. Students showed that even though
they could not pictured in their minds all the moments from the stories read, they did a great
job having on mind what they considered the most important.
In general observations reveal a positive perception of the use and usefulness of the
strategy, nevertheless the teacher observed that three students were so focused on finishing
their drawing that they forgot to follow the sequence of the stories read.
Perception of the strategy Schema
Observations revealed a positive perception of this strategy. Students loved the idea of
connecting personal experiences to every text read in the classroom. As many of the books
read had characters and situations with real life situations for kids between 5 and 10 years
old, students were able to relate to them and understand better the story.
The anecdotal records helped me much to keep record of the connections students
expressed when we were talking about the story and also to write comments about the
connections students wrote. In general students made connections related to a personal
experience, a familiar context, a similar family issue. However, some of them made
connections with another book they had read and with a TV program or movie they had
watched.
On the feedback cards, students wrote how the strategy helped them to understand the
story. Students gave different reasons why the strategy of schema helped them understand a
text better. One expressed: “When we learned about connecting it was fun. I like finding
things that had happened to me and that are in the story”. Observations showed that when
students read a story, they could understand better when they related to the characters and
tried to understand what they feel, think and do. It also has to do that many parts from the

stories triggered memories from moments in students’ life. The most common sentences
students used to express their connections were: that part reminds me of, I have a connection
to, I can relate to.
Despite these positive perceptions, four students commented on the feedback cards
that they did not understand the strategy, one student said “when I tried to apply it in my
personal reading I did not find any connections, I do not have connections”. This took the
teacher to set up time to work with small groups, repeat some lessons and modeled the
strategy once again in the small groups to guarantee more guided reading.

Perception of the strategy Questioning
Another important strategy for students in this study was asking questions before, during and
after reading. Most students reported on the feedback cards that they used this strategy to feel
more curious about the stories. One student wrote “asking questions helped me to understand
the story “the mummy with no name”, because I wanted to find out what I was curious about”
The teacher observed that starting to introduce the strategy with games, conversations
and with samples of her own question; was a good way to build on in students an impulse for
curiosity. In the anecdotal records she wrote “after the explicit teaching of the strategy,
students knew that when they were going to listen to the stories and when they were going to
read on their own, now they had to be aware of formulating questions as the reading was
going by”. In addition students expressed that through questioning they can learn more.
Concerning my point of view, I consider that the strategy of questioning not only
took us to find information about the stories read but also to explore similar topics that were
related to the stories at some point and from which we also learn. For example when reading
the story about Marthin Luther King, through some students’ questions, we ended up learning
about Rosa Parks, another clue character that fought against slavery and we also learned
about Mahatma Gandhi and his struggle for peace in India. In addition, after discussing about
those characters, the students and the teacher decided to work on biographies and students
agreed to choose a character, research about him/her and then dress up as the character and
present the information researched. This is just an example of a good idea that was originated
out of one reading aloud and the practice of the questioning strategy.

Most students demonstrated their understanding of the texts by answering accurately
to the questions. However, it was also interesting to notice that students realized that not all
the questions have an answer in the moment, especially deep thinking questions. One of the
students while reading the book about Martin Luther King and after talking about
segregation, he asked “How long will people be mean to others?” That was not a type of
question that had a literal answer; however that question let students to express ideas,
thoughts and different concerns.
On the other hand, there was one student who disliked the strategy. The student wrote
on the feedback cards that she did not like the strategy of questioning because it made the
reading longer and because she wouldn’t like to be asked questions after any book. The
teacher could see that this student was the one that participate less and came up with not so
relevant questions.
In general students perceived that the strategies were helpful for understanding the
texts and very useful for when they had to read during independent time. They enjoyed not
only learning about a strategy but also being provided with concrete samples of what it means
to activate mental images, have connections and formulate questions before, while and after
reading. Class observations also showed that students learned how to predict, to make
comparisons, to express ideas, to remember information about the stories read and the topic
and to increase their knowledge. In the same way the analysis of class work, showed
students’ common ideas and understanding about the texts read and the absence of other ideas
and details indicated what probably needed to be clarified and discussed again in the whole
group lesson.
Reading Engagement: positive attitudes towards reading
This theme will describe students’ attitudes at the beginning of the study before the explicit
teaching of the strategies and after the explicit teaching and the implementation of the reading
strategies were carried out.
At the beginning of the study students were given a survey to complete 6 questions regarding
reading. The eight questions were answered by all the 24 students. (Appendix f)

SURVEY QUESTIONS
1. Do you like to read?
2. Do you think reading is important?
3. I understand the books that I read
4. When I am at school, I learn ways or strategies to help me understand what I am
reading.
5. I read at home
6. List the strategies you use the most in order to help you understand what you are
reading

The data collected through this survey shows that most of the students liked reading but that
not all of them used strategies for comprehension. Actually most of the students reported to
know decoding strategies which they called as: start the tricky word, flip the sound, search
for words in context. After conducting the survey, the teacher realized that they did not have
much knowledge about reading strategies for comprehension and that mostly they were
focused on decoding skills.
In the same way, when the teacher had the opportunity to read with each of the 24
students in order to conduct the first reading assessment (DRA), it was evident that the
majority of the students had their attention in decoding the words and reading with fluency
but very few had deep understanding on the story read. This is shown in figure 2, in the
instructional design, several students did not get a high level when reading, an evidence for
poor reading skills and performance.
Based on the data collected from the survey and the reading assessment, the teacher
could notice that students did not show evidence of feeling engaged and motivated towards
reading. This was observed through the short answers they gave when the teacher asked some
questions while reading. Some students got easily distracted and two students yawned often
while reading the stories.
An important reflection that took the teacher to carry out the explicit instruction and
the implementation of the reading strategies was to see that students were used to associate
reading with the idea of answering papers with literal questions or different kinds of
worksheets in which students always had to rewrite what had happened in the story. The

teacher observed that students did not see reading as a cool activity because they did not
show that they could do sustained reading for long periods. Students just look interesting in
reading when it was out loud and carried out by the teacher.
The implementation of the strategies had a good impact over students’ attitudes. Even
though they were exposed to new concepts and information; they were able to get the main
idea of each one of the strategies. I perceived that students were very motivated and attentive
during the reading aloud times and especially when we were working at the rug with the
different explicit exercises of Mental Images, Schema, and Questioning.
There was also a lot of interaction among students because they had the chance to have
conversations with their pen pals about different topics that arose from the readings and their
connections. I perceived that even the students who at the beginning of the activities looked
shy or doubtful about expressing their opinions; at least ended up sharing few comments.
In the anecdotal records the teacher wrote “I consider that it is important to create
environments that permit students to express themselves and share moments from their lives
to whatever is being taught. In such environments it is possible to foster a positive attitude
towards learning”. This environment was created during the explicit teaching of the strategies
because the majority of the students participated; I heard students laugh and putting a lot of
effort in all their work. I also heard students commenting on personal experiences that had to
do with the topics and events presented in the stories. Moreover, it was good to see that from
out of a reading, a student can share what is important for him/her, feel also important
because has lived a similar situation and because the reading activate within them valuable
ideas.
Regarding the readings carried out, students liked them, especially the adventures of
Geronimo Stilton. Students reported that they understood the story while they had fun. I also
questioned myself, how to make reading an interesting activity when it is presented as a
practice that is far from people´s interests? Especially in a world where children are attracted
for visual and auditory stimuli, video games, computers, technology in general. It is
necessary that reading be presented to them as a fun and productive activity. In general,
students responded favorably felt engaged within the activities and what is more important
that through samples and demonstrations they were able to understand which is important for
students to enjoy reading and learn.

The Benefits and Drawbacks of explicit instruction
This topic relates to the positive and not so positive effects observed after the explicit
teaching of the reading strategies.
In order to develop a skill it is necessary to practice it many times. Reading as well as
a skill is something that requires lots of practice. If students are constantly exposed to
modeling, explicit teaching and guided practice they can have a better performance when
reading. Taking into account the observations carried out, it was evident that students
benefited from samples and teacher demonstrations because students had the chance to be the
observers of a practice they will have to carry out during independent time.
Students were observed during the reading instruction and they demonstrated that
when they are provided with a guide and a company through the reading process they
respond in a better way, instead of when they are assigned with lots of tasks and assessments
to check comprehension. This indicates that the explicit teaching is a good way to focus the
attention more in a process, in the how to help students to perform well rather than in a
result.
However, when a good process is carried out there will be good results. Class practice
and final assessment analysis showed that when students are shown how to solve a task they
can understand and do well.

The final assessment correlation between the pre-test and the post test (illustrated in
Figure 3) indicates that students had a significant progress after they were explicitly taught
reading strategies. Especially struggling students improved their performance in the post
assessment as can be seen in the following graphs.
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DRA RESULTS Second Grade 2010 – 2011

Teacher
Number of children
Boys
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Student 13
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Student 18
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11
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16
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14
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28
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30
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28
28
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28
24
30
30
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16
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8
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28
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30
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34
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28
30
30
24

BOYS
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DRA results showed that when training and practicing students had a significant progress in
comparison to the reading performance they showed in the pretest.
For the final assessment the teacher had the chance to read again with each of the 24 students,
she wrote in the anecdotal records that 18 out of the 24 students knew the type of genre of the
book they were reading. In addition, the majority of the students were able to practice

sustained reading for about 30 minutes, most of the students applied the comprehension
strategies when they were reading and that in general, when students did retelling of the
story, they made connections with their life, two students connected the story to another book
they had read and one with a movie she watched.
The DRA assessment is more than a summative tool in order to find out students’
reading level because it is designed for the teacher and the students to have conversations
about the story, to interact, to discuss and to give out opinions about the characters, the
situations and the main ideas presented in the text. This chart illustrates how the teacher
wrote the reading level of the student but also her comments about each student performance:

Developmental Reading Assessment- DRA2
June 2011

Students

Level

Text: Green Freddie.

St1

I am very pleased because the student showed a significant progress. The student has increased the time for
sustained independent reading. The reading level is higher than the one expected in second grade. The student is
reading about 102 words per minute. Regarding accuracy, the student made some mistakes such as pronounce
shooting instead of shouting. (two words that are visually similar). The student showed a good performance,
however he needs to work on answering right the questions because in some when he was asked he got
confused explaining what had happened in the story. The strategy the student used the most was schema.

It became apparent that students overall performance in reading suggested that the
explicit teaching had several pros. However, class observations and teacher’s notes in the
anecdotal records also indicated some cons from the explicit instruction.
The teacher reported that some distraction was caused to the readings when she had to
stop frequently to tell what students were thinking. Too much participation took a long time
and even though it is a time that could be very important for students to express their
thoughts or to clarify their questions, the teacher has to consider which lessons are
appropriate to be long and to have a wide range of participation otherwise this could take the
time for the whole block hour of class and left the lessons planned incomplete.
Within many of the activities of the mental images strategy, the teacher observed that
when students were drawing at the time they were listening to the story, many students
wanted to use colors in their pictures and add many details. However, for the readings where
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they had to sketch as many pictures as they could in order to retell what had happened in the
story and how they had pictured the characters and the events; it was only necessary that they
drew quick pictures; similar as when they need to take notes out of a reading. It is important
to consider that for this type of lessons the instructions should be clearer and go over every
detail of the actions students are asked to perform.
Guided instruction and explicit teaching should be part of the reading instruction but
they cannot be the only way to present and practice reading with students. It is important that
students also practice readings on their own where they have to answer multiple choice
questions because that is the way they will find the reading in the tests they have to present in
school.
The explicit teaching of reading strategies presented several benefits. The analysis of
students work, class participation and assessment showed how they enhanced their reading
comprehension and learned new ways to conduct a reading. However, the use of reading
strategies and the explicit teaching should continue to be taught because as it was new
information for students they need more sessions to be exposed to more samples, concrete
activities and reading exercises. In the same way, it is necessary that students practice the
strategies with different genres of reading.

CONCLUSIONS
According to the results obtained in this study, it was possible to evidence the positive effects
of carrying out explicit instruction in reading comprehension. Students benefited from clear
samples and after several sessions of modeling the strategies, they were able to understand
and to apply each strategy during independent work.
The implementation of the reading strategies revealed that through concrete samples students
were able to understand the importance of comprehension and how to be aware of check for
understanding when they read texts. In addition, along the process of the explicit teaching of
reading comprehension strategies, it was evident that students were able to acquire a sort of
independence when reading, each one at his/her own pace and to analyze the texts with
higher thinking process.
In general, it was found that students looked more engaged participating in class; they paid
more attention to the readings and shared opinions, connections and interesting comments.
Although the strategies introduced in each session were new for most of the students, the
concepts were finally understood after several sessions of practice. Repeated instruction and
sustained class work were proven to be effective ways to support students within their
learning process.
The interactive reading material was carefully selected. It showed that students stayed focus
and maintained their engagement with the readings carried out in class. It is important that
teachers use a variety of resources to motivate students in order to help them enjoy and
comprehend what they read. It also creates a safe and stimulating literacy environment for
building reading comprehension on gradual release.
Comprehension is definitely something that is not spontaneously acquired but that needs to
be taught and practiced. In reading, students do not automatically comprehend just because
they can read the words or because they are exposed to different texts. It is necessary that
teachers model and teach openly how comprehension happens.
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